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ABSTRACT 

This document reports the findings of a process 
evaluation of the Saginaw, Michigan Early Childhood Education 
Preschool program for 4-year-olds at risk of academic failure. As of 
December, 1992, a total of 279 pupils were attending the program at 8 
sites. The goal of the program is to enable 4-year-olds to develop 
school readiness skills. Program components include children*s 
cognitive, psychomotor, and affective development; parent and 
community participation; curriculum; and staff development. The 
process evaluation consisted of on-site observations of all eight 
classrooms and the use of an activity observation checklist and 
language observation instrument. Observations revealed that: (1) 
activities to meet the program's daily objectives took place in all 
classrooms; (2) a record of parent participation was maintained in 
all classrooms; (3) labels were placed on objects throughout the 
classrooms to assist in word recognition; and (4) teachers used 
language production and enhancement techniques. Overall, the program 
was operating as planned. Suggestions for improving some areas of the 
program are offered. Appendixes include a list of program 
participants, a list of objectives for each of the program's 
component areas, copies of the activity checklist and language 
observation instrument, and a table listing teachers' use of language 
production and enhancement techniques. (MM) 
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INTHQDUCrnON 



This is the fifth year the School District of the City of Saginaw has 
operated a state funded prekindergarten program for "at risk" four year old 
children. The prograiu, entitled Michigan Early Childhood Education Preschool, 
is the subject of this evaluation report. The District has operated for the 
past twenty-three years a federally funded (Chapter 1 of the Educational 
Consolidation and Improvonent Act) pre-kindergarten program for children 
coming from the inner city. Thus, Saginaw is no stranger to prekindergarten 
programming and the two programs are essentially the same except for funding 
source and the process to identify eligible four year olds. 

The factors which place four year olds "at risk" of becoming educa- 
tionally disadvantaged are essential to the identification of those to be 
included in the Michigan Early Childhood Education Preschool (MECEP) program. 
Four year olds selected for participation in MECEP must have shown one or more 
of the follcwing "at risk" factors: 



Score of 18 or less on the 27 item Prekindergarten Readiness 
Screening Device (PRSD); lew birth weight; developmental ly immature; 
long-term or chronic illness; diagnosed handicapping condition 
(mainstreamed) ; language deficiency or immaturity; non-English or 
limited English speaking household; family history of low school 
achievement or dropout; low parental/sibling educational attain- 
ment or illiteracy; single parent; unemployed parent/parents; 
lew family income; parental loss by divorce or death; teenage 
parent; and housing in rural or segrega^■.x3 area.* 



*Frc^ 1992-93 Grant Application For: The Michigan Early Childhood 
Program , page 7 with criteria of PRSD for developmentally immature. 



An accounting of tJiis year's MECEP participants shows that as of December 
4, 1992 a total of 279 pupils were attending one of eight sites (see Afpendix 
A for details) • 

The MECEP operated at eight elementary sites: Fuerbringer, Herig I and 
II, Jerome, Keirpton (p.m. only), Longstreet, Merrill Park, John Moore/First 
Presbyterian, and Zilwaukee (a.m. only). There were nine MECEP sites last 
year. 

The MECEP program is based upon the Piagetian concept that a child best 
develops intellectually in a stimulating environment. Preschoolers are pro- 
vided with an environment in which they receive positive reinforcement for 
reaching out, experimenting, seeking, and attaining new knowledge. Free and 
structured experimentation with common objects provide learners with informa- 
tion and a repertoire of actions on objects that enable them to explore the 
properties of unfamiliar things. Manipulative materials provide children with 
many problem-solving developmental activities. The daily schedule includes 
experiences in the areas of affective, fine and gross motor skills, physical 
and social knowledge, and parent participation. 

Language and concept development is constantly encouraged and reinforced. 
The school environment is characterized by: consistency, behavior modifi- 
cation, interest centers, decision-making on the part of the students, and 
pupil participation with freedom and responsibility. 

The overall goal of the program is to provide four year olds with an 
environment that will enable them to develop school readiness skills. There 
are seven program conponent areas: cognitive, psychomotor, affective, parent 
participation/education, curriculum, staff development, and community 
collaboration/participation components (see Appendix B for the objectives in 
each component) . 
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PRXEDURES TOR PPOCESS EVTUJUATION 

A process evaluation involves monitoring a program throughout the year to 
determine if the program is being implemented as planned. This makes it 
possible to identify strengths and weaknesses that mi.ght influence program 
outocmes. For this progran the process evaluation was accorrpl ished by means 
of an on-^ite observation of all teachers by the evaluators. 

The observation instroment (see ^pendix C for copy) was designed jointly 
by an evaluator and program supervisor. The checklist portion of the 
instrument dealt with the cognitive, psychomotor, and parent participation/ed- 
ucation components of the MECEP program. The two questions that follow the 
checklist centered upon language development related to objects/shelves 
labeled in the room and teacher behaviors to increase language production of 
pupils for each 30 minute block of tine during the half-day observation. 
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FRESENXmCN AND ANALYSIS OF PROCESS DAXA 



HalE"day observations were conducted by four program evaluators. All 
prekindergarten teachers were observed. The MECEP Program Activity Obser- 
vation Checklist and Associated Language Observation Instrument , (see Appendix 
C) was the instrument used for the observations. The primary focus of the 
observations was to determine if program activities related directly to 
cognitive, psychomotor, and parent participation/education product objectives 
were being provided. The other focus of the observations was the two language 
observational items related to labels on objects/shelves and language pro- 
duction/enhancement teciiniques anplcyed by the preschool teachers. Classrooms 
were observed between December 1-14, 1992. 

The evaluators spent an average of 160.0 minutes of a maximum of 163 
possible minutes observing in each classroom. There were betv/een 13 to 18 
pupils in attendance per classroom observed with the modal number of children 
being 18 • Five of the eight (62.5%) classrooms had one parent or more helping 
out in the classroom. 

The tabulated results are presented below. 

Cognitive^ Psychcnotorr and Parent Participaticxy^Education Gxponent Itesults 

The first two pages of the observation instrument dealt specifically with 
objectives 1-16. The results of the observation related to these cognitive, 
psychomotor, and parent participation/education objectives are presented in 
Table 1 below. 




TfiBLE 1. NUMBER AND PEHCEOT OP MECEP PRESONDEIXaKrEN ACrrVTTIfcB OBSEFWED 
DURING DEX33M8ER, 1992 CLASSROOM OBSERVATIONS. 



Object ive 


Activity 


Number and Percent of 
Teachers (N=8) 
Conducting Each Activity 
# % 


1 


Properties of Object? i.e.f shape, 
color, hardness (five senses)* 


8 


100.0 


2 


Social Knowledge (i.e., work roles) 


7 


87.5 


3 


Grouping and Regrouping (i.e., 
class i f i cat ion ) * 


8 


lOOoO** 


3A 


One-to-One Conparison (i.e., matching, 
pouring, getting coats, rearranging 
collections) [Subskill of 3] 


8 


100.0 


4 


Transitive Relations (i.e., length, 
height, weight, shades, hardness) 


7 


87.5 


5 


Tenporal Ordering of Events 


8 


100.0 




Expressive Language: Labeling (i.e., 
will name various objects in room, 
in a picture, etc. ) 


7 


87.5 


7 


Expressive Language; Mean Length of 
Utterance (i.e., encourage, complete- 
ness of sentences, length, etc. ) 


5 


62.5 


8 


Expressive Language: Semantics 
(i.e., descriptors, modifiers, etc.) 


5 


62.5 


9 


Expressive Language: Plot Extension 
(i.e., predictions, cause and effect, 
conclusions) 


7 


87.5 


10 


F:ye-Hand Coordination (Gross and 
Fine Motor and Manipulative)* 


8 


100.0 


11 


Linear Order (i.e., straight 

lines, counting) i 


8 


100.0 


12 


Copying Specific Shapes (i.e., 
cutting, pantomime, drawing) 


6 


75.0 


13 


Gross Motor Coordination* 


8 


100.0 


14-16 


Record of Parental Participation 
Being Maintained 


8 


100.0 



■These activities are to take place daily in all classrooms. 

"Activities for this objective were those that required classification on one 

criterion and then using the same objects and shifting to a second 

criterion. 



As can be seen in Table 1 above, the following points can be made: 



• The activities that vsere to take place on a daily basis 
(objectives 1, 3, 10, and 13) were observed in 1*00»0% of 
the class rooms # 

• All classrooms (100%) carried out activities during 
the observations related to objectives 1, 3, 3A, 5, 
10, 11, and 13. Of these only objectives 1 (proper- 
ties of objects), 3 (grouping and regrouping), 10 
(eye-hand coordination), and 13 (gross nvDtor coordination) 
were specified in the program description as occurring 

on a daily basis as the observations verified. 

• Of the remaining cognitive and psychomotor activities, 
all had better than 60% of the time oca'.rrence with 
objectives 2, 4, 6, and 9 being observed 87.5%; objec>- 
tive 12 being observed 75.0%; and objectives 7 and 8 
being observed in 62*5% of the classrooms. 

• An up-to-date reoord of parental participation/education 
in the fom of wall charts was observed in all eight 
(100%) of the rffiCEP teachers' classrooms. 

Language Development 

The MECEP Prekindergarten program also has a strong emphasis on 
increasing language production of preschoolers as well as displaying words 
throughout the classrooms to generate interest in and recognition of i^ords and 
concepts. The last two items of the observation instrument dealt specifically 
with these issues. The items and the observational findings related to each 
are presented below. Follo//ing these findings a short discussion will high- 
light the main conclusions stemming from a review of each. 
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FindiiK?s Related to Language Items * 



lA. Are labels posted on objects throughout the classroom? 



Nfumber Percent 

No 0 0,0 

Yes 8 100,0 

Camion Se . ' 25 Labels Poste d Frequency 

• Puzzle 8 

• Housekeeping 8 

• Cupboard 8 

• Clock 8 

• Record player 8 

• Blocks 8 
Window 8 

« Refrigerator 8 

• Door 8 

• Books 8 

• Flag 7 

• Painting 7 

• Caalkboard 7 

• Science 7 

• Taole 7 

• Bathroom 7 
m Lights 7 

• Sand table 7 

• Sink 7 

• Desk 7 

• Chair 7 

• Closet 6 

• Ffeater 6 

• Truck 4 

• Ifork bench 2 

Additional Labels Posted Frequency 



• Paper towels 3 

• VTriting center (table) 3 

• Listening center 2 

• Reading area (center) 2 
0 Quiet area 2 

• Santa Claus 2 

• Mirror 2 

• Water (water table) 2 

• Cubbies (mailbox) 2 



ERLC 



• Each of the follcwing labels were posted in a single 
classrocxn: wreath, angel, bell, Santa's sleigh, tree, 
Christmas tree, fireplace, carolers, reindeer, elf, 
file cabinet, easel, plant, vase, ironing board, dust 
pan, radiator, stove, toilet, light switch, soap, radio, 
hula hocps, apple, big books, play dough, math area, 
ODlor poster, number poster, math board, homework, 
speaker, guinea pig, rabbit, monster, stairs, steps, 
doll ODmer, triangle, rectangle, circle, square, rice, 
Sunday, and Monday. 



. If shelves are labelled check the one that best describes this 
labelling. 



Number Percent 



Picture labels on shelves storing items 1 12.5 

Vlord labels on shelves storing items 3 37.5 

Picture and word labels on shelves storing items 4 50.0 



Tally the number of times the following language production 
techniques were employed by the teacher for each 30-minute 
period. 

Tables 2 and 3 below present the data by average and 
lowestAighest number of times respectively for the first 
five 30-minute blocks of time during the observation period. 
The sixth block of time was excluded because of variations 
in length of this last time block. The actual number of 
tmes language production/enhancement techniques were 
employed by site can be found in Appendix D. 




TABLE 2. AVERAGE NUMBER OF TIMES TEACHERS EMPLOYED EACH LANGUAGE 
PRODUCTION/ENHANCEMENT TECHNIQUE BY TIME PERIOD AND TOTAL 
CLASSROOM OBSERVATION. 



Liangudge rroaucLiou/ 
Enhancement Technique 


1st 


30-Minute 
2nd 3rd 


Period 
4t:h 


Sth 


iocai. ror 
Observation 


• Questions 

- Open-Ended 

- Closed-Ended 


25.5 


25.6 
26.9 


19.9 
34.5 


23.2 
30.2 


17.0 
16.1 


105.9 
133.2 


• Re statement of Student 
Produced P^esponses 

- Exact Statement 

- With Extension 


12.1 
5.1 


19.0 
13.4 


15.0 
11.5 


10.8 
12.4 


8.9 
6.5 


65.8 
48.9 


Total 

- Questions 

- Restatements 


45.7 
17.2 


52.5 
32.4 


54.5 
26.5 


53.4 
23.2 


33.1 
15.4 


239.2 
114.7 



TABI£ 3. LOWEST AHD HXOEST NUWER OF TOES A TEACHER EMPLOYED EACH LANGUAffi PR05jUCTICN/ 
ENHANCEMENT TECHNIQUE BY TDE PERICD AH) TOTAL GLASSROCW GBSERVATICN. 



30-Minute Period 



language Production/ 
Enhancement Technique 


1st 


2nd 


3rd 


4th 


5th 




Lowest 


Highest 


Lowest 


Highest 


Lowest 


Highest 


Lowest 


Highest 


Lowest 


Highest 


• (^estions 






















- Open-Ended 


6 


53 


10 


48 


5 


46 


2 


63 


5 


37 


- Closed-Ended 


11 


48 


12 


60 


16 


105 


5 


60 


6 


26 


• Restatement of Student 






















Produced Responses 






















- Exact Statement 


5 


18 


11 


23 


0 


34 


3 


20 


3 


14 


- VJith Extension 


1 


12 


1 


38 


0 


32 


0 


42 


0 


18 
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Observational Sinnroary of Language Items 

A study of the language develcpment data presented above identifies a 



number of possible major findings. These findings include the following: 



• All eight of the classrooms posted ten of the 25 
(40.0%) oonmon labels. These labels were the following: 
blocks, books, clodc, cupboard ^ door, housekeeping, 
puzzle, refrigerator, record player, and windcw. 

• Half of the classrooms (50.0%) enploy both pictures 
and labels on shelves where various objects are 
stored for classroom activities. 

• Teachers employed a variety of language production/ 
enhanoonent techniques to encourage children to talk 
more. Some interesting points relative to these 
techniques included: 

- Closed-ended questions are used approximately 
56% of the time while open-ended questions 
are used approximately 44% of the time. 

- Restatement with extension accounted for 
approximately 43% and restaterent of the 
exact statement accounted for the remain- 
ing 57% of all restatements of student 
produced responses by preschool teachers. 

- There was a wide variation between teachers 
in the frequency with which they employed 
language production/enhancement techniques 
(i.e., lew total of 179 and high total of 
565) for complete details, see /^pendix D. 
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SUMMARY 



The f4ichigan Early ChilcJhood Education Preschool (MECEP) program operated 
in nine buildings. This is the fifth year the School District of the City of 
Saginaw has operated the state funded MECEP program for "at risk" four year 
old children. As of December 4, 1992 the program was serving 279 pupils based 
on various "at risk" factors (see Appendix A for counts by building). 

The process evaluation activities consisted of an on-site half-day class- 
room observation in one classroom for each MECEP teadier. The observation 
instrument focused on cognitive, psychorotor, parent participation/education, 
and language development activities in the classrooms. 

The observations of the classrooms revealed the following: 1) activities 
to meet the objectives which are proposed to occur daily were taking place in 
all classrooms; 2) a record of parent participation was being maintained in 
all eight of the classroom sites; 3) labels were posted on objects throughout 
the classrooms to assist in word recognition, however, more work is necessary 
to maintain the use of the common set of 25 objects; and 4) teachers were 
employing language production/enhancement technicut=:s but with wide variation 
in frequency across sites. 

Overall, the program is operating as planned , however, there are some 
areas that can be improved. Therefore, the following section presents 
recommendations which will help refine Saginaw's prekindergarten program. 



11 ? U 



REXXMMENDftnOKS 



Based upon the results of the on-site classroom observations and a review 
of the MECEP proposal, the following reoonriendations are suggested to improve 
the operation of the Prekindergarten program in the future ♦ 



• Purchase the necessary items for the oomnon set of 25 
labels for teachers to use to name objects in their 
rooms so there will be more consistency between sites. 
A daily inspection of the posting of labels by the 
teacher and/or aide is necessary to ensure they remain 
in place. A periodic review by the program supervisor 
seons necessary until this practice becomes consistent 
across sites. 

• The frequency of exact stateirent to restatement with ex- 
tension of students by teacher (approximately 60/40) seems 
fair, however, the restatement ratio of 40/60 seems a more 
reasonable target. An inservioe on how to extend restate- 
ments may be warranted. 

• Parents need to be exposed, as well as, teachers and aides 
re-exposed to the basics of encouraging oral language pro- 
duction in preschoolers through challenging them in rela- 
tion to their experience and environment. Listed below are 
a set of readings in this area that may be useful for 
parents, teachers, and aides. Copies/reprints of these 
articles are available upon request from the Department 

of Testing, Evaluation, and Research and the bibliography 
at the end of this report gives further details related 
to each article. 

— Burke's article entitled "The ABC Snake": A 
Language Story, 

— Fuch's paper entitled "Pre-Reading and Reading 
Skills in Pre-schools: A Preliminary Report, 

— Genishi's article titled "Children's Language: 
Learning tfords from Experience," 

— Koeller's writing called "Challenging Language 
Experiences: The Project Approach vs. 'Reeling 
and ^'Trithing, ' 

— Krogh's Chapter 4 in The Integrated Early 
Childhood Curriculum, 
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Lazarus' article called 'VJhat Children Know 
and Teach About Language Conpetence," 

Ostrosky and Kaiser's article entitled "Pre- 
school Classroom Enrvironments That Promote 
Communication/' and 

Schickedanz and Sullivan on "Man, Vhat Does 
u-f-f Spell?" 
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APPENDIX A 



MECEP PAKTICIPANTS BY BUILDDC AS OF 
DECEMBER 4, 1992 



Fuerbringer 


25^ 


He rig 


er 


Jerome 


39 


Kemp ton 


20 


Longs tree t 


34 


^ferrill Park 


38 


John Moore/First Presbyterian 


36 


Zilwaukee 


18 



TOTAL 279 
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APPENDIX B 



Componmt: 



AotiviUtt to 
Acpoaptteh 
Obj«otiT«f 



2. Social KMMlt^ 



3« Knovlt^t 

ClmlflcatlM 



4. KMifMft: 
Loflcil • 
NttlMttlet 



Stnicturt tf 
Tim 
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- ^llMf aetlifltfti 

• f firry m4 ttHtr 
tcxttfrt toys 

• Satlllnf aiNl MM* 
loo4t 

fUU tript 
iitiUr% 



* SIst 

> Ttiturt 

* Tm 

» Utility 
tell 
Tiit« 

S«rt1iif 

Ungtll 
»fe1^ 
mifHt 



* CvfMMirt pMs 
' I1«di tmmr MUin% 
» Tiit«r« Ktlvltlu 

9im md ttll 
Stry lufc 
Ibit t1ty1f»f 

SclMC* ttViHBMtt 

hp^ntliii %f 1 
trtt c1 



Beginning and 
Endtng DttM 



PtfMft K«8pootlbl« 
for teplMMiitattoii 



S«ft«ibtr 8, 1992 
ilm 4 #199 3 



U9tmih%r 8, 1992 



Tttcter* A1^ 



5«Pt«Nr 8 ^ 1992 
4/1^3 



^/199^2 
4/199 3 



- n^ftr pity 

- nrmr it tell 

• Aiiila triMil Mttrltl 



StptMNr 

4. 



8^ 199,2 
1993 
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Method Ui«d 
to Evaluate 

Activity 



80« of tho ptiplls idll 
rof«Mf»4 corroctly to 
2 of 3 ItOBs feUto<j to 
pftyilctl kno«Ud9o oe 

the K soar. 



•01 of tM pupils MIT 
ft«9oa< coiTictly to it 
lattt 3 of 4 1toi« 
rtUta^ ta tocUl knoi^ 

io^ oa ft soar. 



901 of tiM pupils 
wiccostfylly apply 
erItoHt for sorting: 
oolor tiKf/or fora oa 
I H SOItT. 



rOI of tho piiallf will 
MMr at loast I of Z 
r^litaa ItOiM on nc son 



pOl of tho pvoiTt win 
rosaoaa corrtctly to at 
ioatt S08 of tho rtlatt 
oa M SO«r. 
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CompoMnt: 



Ob}«otlv«0 



i« Cjtprttt1v« 



Actlvltitg to 
Acootupttoh 

ObiMtiTM 



7« Cx^rtttlvf 
Uii^Mfa: 
Nmii Uiiftfil 
of UmrMc* 



CjtpfMtlvt 
LanfiMft: 



9. Ci9t^til¥t 

f'Ut txumii 



10. fim Pfetor 
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in storyWofc 

cauiOfMt 
' NMlMf tijicts In 

ClMSfMi 

fltt«111ii| tf story 

I Mt, MplO^I Mt 
M Milt) 



ttoHft 
' LMfiMft ttorlft 

Sii€lf1cs 
iTMMtlcil ftmc* 
twr%tt McH M 
Jiif • put tmm. 
ItrtMtl priiin 
M OMiilu (wtt 

't# It*) 



Btflnniiig and 
Ending DatM 



Nttt«/TlU« 
Person lUaponctblo 
£or laplMwiutioo 



r 199 a 

4, i9t3 



SiftMter 9, 3992 
4# 1993 



liM MtMCM 

* Milif Milnfi u 
tt»Htt 

» BmHnf Inf^fMctt 

* Art mrk 

^ iMtlAf m bMfi 

* f^lfiftr ptlntlAf 

StlrHnf piMliif 
Nf bMrit 

•Hittr^i 

Nxiitt 

C4ilMit1rt rNs 



TtteHtr, A14e 



' & 1992 
4^ 1993 



4^ 1993 



TMcHtr, A1* 
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TMcHtr, Alii 



Method Ustd 
to Evtlufttt 

Activity 

•9S of tut 9U9l1t win ' 
1«btl «t Itatt 4 o6j«cti 
in « plcttiri on tht 



SOI of thtjnpiit win 
uu tt iMtt 3 Of S 
OlOMttS of fllMMCy oil 
K SORT. 



IWof tht pypflt miU 
mt it Ifott a of $ 

MMtlC floats Oft 

H SOKT. 



901 of tho pg^llt vin 
M« «t lottt ono olowi 
of plot oxtofitlon In 
tteir Ascription on 
tUt H SOAT« 

iOS of tM pupils idIT 
Nrfom St losst 3 of 4 
octlvltltsontfioKSOftT 
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Coapontnt: 



Obi«etiv«t 



AoUvltlM to 
Aooonpliah 
Obl#otivct 



lU lHtlo«TM|Mrtl 
Moiti«^: 
Strvcturlfif of 
Sptct (ONtr) 



12. OttHrtMitatloii 
•t tut 



12. 6roct mtor 
CMrilnttlM 
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teis— itrtlfHt 11 
iolt pltylnf 

H(Wlt«1«tl0fl Of 

otojoct(rotfs,li1ocki 
^try 

CoiMtliif iityt till 
Fluftr ^layt 
iMr HMrt 
AAA 

Tm llttit MiMs 
Lint ^fivliift 

Umi 4nminf$ 

NptP CttUlKf 
COO«El« Otttltf 

^tk clay 
*S1«M Styt* 
Tract «f 
M*1i»f 

Miytlai 

PfM play actlvltlti 
Salanea Iom 

^lay all a^alpoMt 



Btiflnning and 
Ending OaitM 



Stptai*ar 8# im 

4, 1993 



f 8# 1992 
4.# 1993 



SHtaaiar 8# 1992 
4^. 199 3 
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NtiSTfiuTaf 

Parson Kotpontlbto 
for taploMntatton 



TatcHar, AI4a 



TaucHar, Alia 



Taacter, A1^ 



mtnod Ua«d 
to Evalu«to 

Activity 



ISS of tlia puplU irlll 
cofToctly pattam a 
topoloflcal rtlttlofish 

ON tha nc soar. 



•5« of Uia pupils will 
copy 3 of 4 t^apat oa 
SOKT. 



iOt of tHa puplli «i!T 
coaplata at laait 3 of 
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ObjMtiv«t 



14« f^f rMic« 



IS. Sclf*«Mtr»! 



Iiit«r«€tiM 



17. laltlatM 

Mt1Vlt1«i 



20. Cruttlvlty 



Aottvitlti to 
AooospUah 

9Hip wftn M %4u\t 
SMKIHf «^it it 



ptrtMnt imtlit* 
inf MtlvftiM idUi 



■Mt 



CiattMM irfti 



IHffirMt Miyi t« 
iff rMdi a tuk 



B«cinnlnc and 
Ending OaUa 

4, 1993 



S«liUiiar . ft. 1992 
4# 1993 



4, 199.3 



1992 
4 ^ 1993 



SHtMiiir 9/ 199.2 
<tat 4# 199^ 



tefUihtr 8^ 1992 
»^ 4/ 199 3 



S«pt«a6«r 8' ''99^ 
JwM 4« i993 



tor toplt— nte tloo 
Tatdwr, Ai«a 



r#idltr, 



TMciif • A1^ 



TMclMf • Af4t 



TMdMf, A1^ 
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M«thod Ui«d 
to Evaluatf 

Aotivlty 

Pr9^ to poit«t«tt 
1ncrt<M9 Mil «v«rt9« 
201 «r mrt on rtUvant 
Afftetlvt lUtln^ $c«lt 
(AAS) itmt. 

frt. ta |Mtt-t«tt 
IftCfMiMit Win mrt9t 
20S #r aort on rtltvtfic 
Affactlva R|t1n9 ScaU 
(MS) It 



Pr^ ta 90tt«tast 
lACTMSM will avtragt 
IW tr sort M rtUvant 
Aff«ctl¥« Aitifi) scalt 
(AftS) itmn. 

to pott«ust 
fftCfMMs will avtrt^t 
201 tr aona on r^tt vant 
Affactlvt iiatiii) Scala 
(Att) ItM. 

^ U pttt«tftt 
ftemiaa vin av^ragt 
20X or mm on rtlt vant 
Afftetlvt Ratffif $ca1« 
(AftS) 

frt- to |Mit«tiit 
iRcrHMt win ivtragt 
20S or aori on rtttvant 
Affoctlvt KailMf Scalt 
(AftS) Um%. 

Pt%» to oott'tttt 
litcrtatft miW ivtragt 
20f or aort on rtttvant 
Afftetlvt tatff^f Sctit 
(AftS) Um%. 
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ObJtoUvtg 

21. Hrmt HHU 
elation 



22. Ptrwt UyatloN 



FH^ NMtlKfi 



22. 



Hrmt MwitlM 
FfOfna: M 
mrk ActlHtlt t 



AoUvltiM to 
Aoooaplkh 
Ob|«otiT«gi 

HfMtf win N 
•m^ui X0 k$\p out 

In tta cUtifooa or 
ON floltf tripo at 
loost o«€« por aoiith. 

FH4iy p«rtiit/eli114 
Mtlfiff irfll N M4 
•t loost onco ^ 
MotJi oof^rfof loom* 

o€tiviti«f of mo 
poit mti oiii HUot 

1l plOIMO^ 10 tHO 

fiitttfo mi poroiit 
an tMir tkiU. 

Cwry tMo Hookfl o oo« 
Naw m ort otolfoaoAt 
«111 It flvoo roUt- 
lof u ono of tut 
firtt tuirttoo co^l 
tlvo/poydMottr 

OlJOCtlVH. 



Btflnning and 
Ending Dtttt 

Soptomwr 8# X99Z 
4# 1993 



Softoflibop 8' ^99-2 

4U i993 



SoftoHbor 
4 I 



«^ 1992 
199.3 



Nftfllt/TiUt^ 
Ptrton ttf pcostblt 
tor laplttn uttoo 

ToodMf, M4§ 



T«odHif>« Af4o 



Method Uood^ 
to Evtluttt 

Aotlvtty 

MS of Uio fMHIlos «r 
portlclpoto 1o clittfoc 
or on flold tHpt four 
tlwo yoor. 



MS of tho fitlltot wf: 
NrtfelHto 1o piroot 
pootloft four tlaot p«T 



ToocHtr^ Alto 



MS of tut fMtlllos id1 
CQUftott with tho child 

OltO HOM OetlvltlOt AN 

fottro tHoa to tcliooU 
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Compontnti Currlctium 



ObJ«otlir«t 


AoUvitiM to 

AooottpUah 


Btflnnlnff and 
Endinf DatM 


Pciwon ltMpoa«ibl« 
tor Iwpl— ntetton 


Mathod Ui«<i 
to Bvtlutta 

Aotlvtty 


To fttiilfifi M 

Cduoitlpn 

CurHcuTui 

Cmhttm 


CurHculMi CMrfttM 


0etoter#.i992 




of awttng 
product* 
4tvt1epH. Conltto* 
win BHt It 1o*it.fd«r 
(4) tfwt during th« 
1992-93 school 
year. 

• 


* ; 

• 


• • 
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Obj«otlir«« 


AotivttiM to 
Aoooaplish 
ObJ«otiT«s 


Btfinnlng and 
Endlnf 0«tM 


Nmi«/T1U« 
to9 topi— tnfttoa 


Wthod (Ji«<i'~ 
to Bv«luat« 
Aotivlty 


« 


2S. T« ttUfelitk M 

Uwatfoa 
MvlMry 

CWrfttM 


MvlMry CowlttM 

■MtlRffS 


Octator#. 1992 
Am, 1993 
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iwrtcw of iMttng 
•fM^lS. MvlMry 

ComttM will m%t 1 
*«^«f tin 1992-93 
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UueatiM Staff 
will Mrtlcl- 

Vict U l^^rm 

. tlMtl tkUU 

tUtlr Mm tf 



AotlvittM to 
Aoooaplith 



4mltis4 mi 



Btflnnlnf tnd 
Sliding OttM 



Oetotor# 1992 
1993 
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for taptowmutton 



M«tnod Uttd 
to Evaluate 

Activity 



BEST COfY AVAILABLE 
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75f of tK« ICC tuff 
^V. Hrtfe1p«t« In 
75» H tiw iRMrvlMt 
•fftrN. NsRtMy 
1«MfVlet MItlMt irtU 
fct_?«^J^ AiHiif the 

1992-93 school 
year. 
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MECKP PRESCHOOL ACTIVITY 
OBSERVATION CHECKLIST 

1992-93 

Teacher's Name Observer's Name 

Aide's Narae Date 



School Length of Observation 

Number of Preschoolers Number of Parents 



Product 
Objective 
Referent 

Number 


Type of Activity* 


y 


Check if Activity Occurred 
During Observation Period 


Example 


i 


Properties of Object; i.e., shape, 
color, hardness (five senses)** 






2 


Social Knowledge (i.e., work roles) 






3 


Grouping and Regrouping (i.e., 
classification)** 






3 

(Sub-Skill) 


One-to-One Comparison (i.e., 
matching, pouring, getting coats, 
rearranging collections) 






4 


Transitive Relations (i.e., length 
he ight, weight, shades, hardness) 






5 


Temporal Ordering of Events 






6 


Expressive Language: Labeling 
(i.e., will narae various objects 
in room, in a picture, etc.) 







*Refer to MECEP Program Examples of Preschool Activities Sheet for a detailed 
explanation of the types of activities. 
**The3e activities plus some aspect of work on physical knowledge should be part 
of the dai ly classroom activity. 



Occurred 
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Product 
Objective 

Rp f p rpn t* 

Number 


Type of Activicy* 




Check if Activity Occurred 
During Observation Period 


Example 


7 


c*Ap re 3 3 L ve L<anguage • ae an Leng cn 
of Ut terance (i.e., encourage, com- 
pleteness of sentences, length, etc,) 






o 


Cixp re s 3 1 ve Language • oemanc ics 
(i.e., descriptors, modifiers, etc.) 






q 


Express ive Language: Plot Ext ens ion 
(i.e., predictions cause and effect, 
cone Lusions) 






10 


Eye-Hand Coordination (Gross and 
Fine Motor and Manipulative)** 






11 


Linear Order (i.e., straight lines, 
c ounting) 






12 


Copying Specific Shapes (i.e., 
cutting, pantomime, drawing) 






13 


Gross Motor Coordination** 






14-16 


Record of Parental Participation 
Being Maintained 







*Refer to MECEP Program Examples of activities for a detailed explanation of the 
types of activities. 

*'rhese activities plus some aspect of work on physical knowledge should be part 
of the daily classroom activity. 



y - Occurred 
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ASSOCIATED LANGUAGE OBSERVATION INSTRUMENT 
1992-93 

1* Are labels posted on objects throughout the classroom? 
No 

Yes If yes, please check those listed. Others (Please specify) 

work bench 

puzzles _^ * 

^ag 

closet 

painting 

chalkboard 

science 

housekeeping 

cupboard 

heater 

table ^ _^ 

truck 

bathroom 

lights 

clock 

sand table 

sink 

record player 

desk 

blocks 

chair 

window 

refrigerator 

door 

books 



If shelves are labeled check the one that best describes this labeling. 

picture labels on shelves storing items 

word labels on shelves storing items 

picture and word labels on shelves storing items 
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Tally the number of Cimes the following language production techniques were 
emptoyed by the teacher for each 30-minute period. Record the taajor 
learning activities during each period. 

A. First 30 minutes: 

Questions - 

Open-ended (thought provoking): 



Closed-ended (right answer) : 



Restatements of student produced responses - 
Exact statement: 



With extension : 



Major learning activities: 
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B. Second 30 miautes: 
Questions - 

Open-ended (thought provoking): 



Closed-ended (right answer): 



Restatements o£ student produced responses - 
Exact statement: 



Wi th extension: 



Major learning activi ties : 



ERLC 
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Third 30 minutes: 
Questions - 

Open-ended (thought provoking) : 



Closed-ended (right answer): 



Restatements oE student produced responses 
Exact statement: 



With extension; 



Major learning activities: 
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D. Fourth 30 minutes: 
Questions - 

Open-ended (thought provoking): 



Closed-ended (right answer): 



Restatements of student produced responses - 
Exact statement: 



With extension: 



Major learning activities: 
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E. Fifth 30 minutes: 
Questions - 

Open-ended (thought provoking): 



Closed-ended (right answer): 



Restatements of student produced responses - 
Exact statement: 



With extension: 



Major learning activities: 
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F. Sixth 30 minutes: 
Questions - 

Open-ended (thought provoking): 



Closed-ended (right answer): 



Res tatements of student produced responses - 
Exact statement: 



With extension: 



Major learning activities: 



ERLC 
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MECKP — PBESCHOOL 



Bzaaple of Preschool Actiyitiea Accord?-sg to 
Product and Process Objectives 



Type of Activity 


Activity Examples 


Objective 1 - 
Physical Knowledge: 
Properties of and 
Appropriate Behavior 
for Exploring Pro- 
perties of an Object 
(Shape, color, hard- 
ne33--asing the five 
senses. Changing 
shades, measuring 
weighing.) 


-Making apple sauce, -Paper mache 
soups, cookies, etc. -Growing plants from seeds 

-Sme 1 ling and hand ling -Cut t ing 

-Frt!.its and vegetables -Freezing 

-Sawing wood -Heating 

-Tinkertoys ^ -Rolling 

-Sand paper act ivi t ies -Twist ing 

-Feeling activities -Frosting 

-Snacks — (mixtures) -Je llo 

-Snow experiments -Butter 

-Bubble blowing -Cakes 

-Straw painting -Paint mixing 

-Furry and other textured -Sinking and floating 

-Color macaroni 

-Fast and slow inclined -Play dough 
plane 


Objective 2 - 
Social Knowledge: 
(World of work and 
roles of workers) 


-Books -Community workers 
-Field trips -School workers 

-Visiting patrolmen 
-Visitors -Postman 
-Role-playing 
-Helpers in the room 


Objective 3 - 
One Criterion 
Classification : 
Shifting to a Second 
Criterion Among an 
Array of Objects 
(grouping shifting 
from one criterion 
to another). 


-Co lor- -b locks -Sorting 

"^^^P® -Attendance — number of girls 

-Attendance--number of boys 
-Texture -Putting toys away 
"Tone -Doll house 
-Utility -OoU dishes 
-Smell 
-Taste 
-Calendar 


Sub Skill for 
Objective 3 - 
Conservation of 
Number by One-to- 
One Comparison 
(^^roas comparison 
becveea collections; 
comparisons by one- 
to-one correspondence) 


-Co llections— -rearranze— -(^p tfina nrmtc 
ment of -Right boot 
-Lunch activities -Pouring activities 
-Setting table 
-Ma tch i ng 
-Ca lendar 
-Passing anything 
-Weather 
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(ME CEP — PEIESCHOOL Cont.) 



Type oE Activity 


Activity Examples ' 


Objective 4 - 
Seriat ion ; 
Relations Among 
Transitive Relation- 
ships (seriation — 
comparing and arranging 
things according to a 
given dimension by 
transitive relations) 


-Length 
-Height 
-Weight 

-Shades of color 
-Hardnes s 
-Softness 
-Cuisenaire rods 
-Block t owe r building 
-Texture activities 


Objective 5 - 
Temporal Ordering: 
of Three or Four 
Events ( Structuring 
Time) 


-Show and tell -Growth stages 
-Story — book -Finger plays 
-Role-playing -Farmer in the Dell 
-Science experiments -Audio-visual materials 
-Calendar 

-Preparation art, lunch, 
cleanup home bound 


Objective 6 - 
Expressive Langua|^e: 
Labeling 


-Nami ng pic tures in storybook 
-Naming items in catalogues 
-Naming objects in house 
-Naming items in classroom 


Objective 7 - 
Expressive Language: 
MLU (Mean Length of 
Utterance) 


-Retelling a story 

-Expounding child's sentence 
(i.e. , apple — eat apple — 
I eat apple — I eat an apple 


Objective 8 - 
Express ive Language: 
Semantics 


-Flannel board stories 
-Language stories 
-Emphasizing speci f ic 
-Grammatical st rue tures : 
such as ing, past tense, 
personal pronouns and 
copulas (verb '*to be") 
and descriptors 


Objective 9 - 
Expressive Language: 
Plot Extension 


-Comp let ing unfinished sentence 
-Adding endings to stories 
-Drawing inferences 
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(MECEP — PRESCHOOL ConC.) 



Type of Activity 


Activity 


Examples * 


Objective 10 - 
Fine Motor Activities: 
Eye-Hand Coordination 
(use oC classroom 
tools and materials- 
cuttings pasting, 
tearing) 


-Art work 

-Writing on the board 
-Finger painting 
-Folding 

-Stirring pudding 

-Pegboards 

-Pouring 

-Geoboards 

-Puzzles 

-Cuisenaire rods 

-Sorting beads and buttons 

-TRY 

-Building blocks 


-Lacing 

-Weaving 

-Chalkboards 

-Flannel boards 

-Clay 

-Sand box 

-Water play 

-Spreading peanut butter 
-Coats--button and zippers 
-Clean up time 
-Finger plays 

-Using musical instruments 


Objective 11 - 
Topological Relation- 
ships Concerning Linear 
Order (Structure of 
Space) 


-Game s--straight line 
-Role-playing 
-Manipulation of Object 

( rods , blocks, toys) 
-Poetry 
-Prose 


-Count ing days till 
-Finger plays 
-Bear hunt 
-AAA 

-Ten Little Indians 


Objective 12 - 
Copying of Specific 
Shapes 


-Line drawings 

-Sand drawing 

-Paper cutting 

-Cookie cutting with clay 

-"Simon Says" 

-Tracing 

-Rubbing 


-Pegboards 
-Geoboards 
-TRY 

-Wri cirig cha Ikboard 
-Directed copying activity 

"Pantomime 
-Exercises 


Objective 13 - 

Gross Motor Coordination: 

(large body movements, 

climbing, walking, 

rolling) 


-Rhythms 

-Dancing 

-Jungle gym 

-Free play activities 

-Balance beam 

—Ma 1 3 - — t um b 1 i ng 

-Play all equipment 

-Jumping jiminy 

-Jump roles — forming 

circles with activities 
-Jumping Jacks 
-Duck Duck Goose 
-Squirrel in tree 


-Johnny works with one 

hammer 
-Bear hunt 

-Acting out Mother Goose 
rhyme 

cvuy Liim uo Lamae 
-Dodge ball 
-Balls and skateboard 
-Play house 
-Ro ller skates 
-Snowman activities 
-Up the steps 
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TABLE D.l. NUMBER OF TJTS MBCEP TEACHERS EMPLOYED LANGUAGE 
PRDDUCnON/feNBANCBMENT TECHNIQUES BY TIME PERIOD AND TOEAL 
CLASSROOM OBSEKWATION FOR EACH SITE, DEXUffiER, 1992. 



Thirty-Minute Period 
Language Production/ 
Enhancerient Techniques 








s 


I T 


E * 






1 


2 


3 


4 


5 


6 


7 


8 


A - First 


















Open Ended 


20 


33 


10 


10 


11 


53 


19 


6 


Closed Ended 


25 


48 


24 


18 


15 


31 


32 


11 


Exact Statement 


18 


15 


6 


5 


8 


17 


16 


12 


I'Jith Extension 


12 


4 


1 


3 


3 


8 


4 


6 


B - Second 


















Open Ended 


15 


27 


15 


26 


10 


47 


17 


48 


Closed Ended 


23 


45 


21 


60 


12 


14 


28 


12 


Exact Staten\ent 


21 


23 


17 


22 


11 


17 


23 


18 


With Extension 


4 


5 


3 


38 


1 


23 


4 


29 


C - Third 


















Open Ended 


10 


22 


15 


21 


9 


46 


5 


31 


Closed Ended 


16 


28 


34 


105 


24 


23 


17 


29 


Exact Statement 


19 


13 


10 


34 


13 


19 


0 


12 


V7ith Extension 


3 


3 


0 


22 


10 


22 


0 


32 


D - Fourth 


















Open Ended 


4 


27 


2 


27 


3 


63 


12 


48 


Closed Ended 


5 


42 


21 


60 


13 


46 


19 


36 


Exact Stat"Pmpnt" 


4 


X X 






7 


1 Q 


c. 

J 


1 7 

X / 


With Extension 


1 


4 


0 


13 


4 


34 


1 


42 


E - Fifth 


















Open Ended 


22 


14 


5 


14 


4 


34 


6 


37 


Closed Ended 


17 


15 


14 


26 


12 


25 


6 


14 


Exact Statanent 


14 


7 


6 


12 


8 


11 


3 


10 


With Extension 


5 


1 


2 


12 


1 


1^ 


0 


18 


TOTAL 


















Questions 


157 


301 


161 


367 


113 


382 


161 


272 


Restatements 


101 


86 


48 


181 


66 


183 


56 


196 



*One classroon site per teacher was observed. 
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